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The Board Improvement Plan for Student Achievement and  Well-Being: From Strong 
Foundations to Exit Outcomes K-12 is a theory of action which is anchored in the nine 
characteristics of strong districts (Strong Districts and  Their Leadership; Leithwood, 2013) with a 
particular focus on a deliberate and consistent use of multiple sources of evidence to inform 
decisions, a comprehensive approach to leadership development, and learning-oriented 
organizational improvement processes. The Board Improvement Plan for Student Achievement 
and  Well-Being has been developed in alignment with Achieving Excellence; A Renewed  Vision 
for Education  in  Ontario (2013), the OCDSB Strategic Plan 2015-2019, the Director’s Work Plan, 
the Board Work Plan and the OCDSB Exit Outcomes. 
 
Use of the professional learning cycle (reflect, plan, act, observe) in our school and board 
learning plans is being mirrored provincially through the System Improvement Learning Cycle 
(SILC). This process aligns our work at all levels and provides a vehicle for us to work 
collaboratively and with greater precision in service of student learning and well-being. It situates 
the Board Improvement Planning process as an iterative one, where learning is ongoing. 
 
The School Effectiveness Framework, 2013 includes indicators of effective practices which 
support this cycle. 

 
 
 
 

Reflect: Use systematically-collected data and 
information about student learning and well-being 
to inform decision-making and actions for the 
district, schools and classrooms. 

Plan: Promote and support a collaborative 
learning culture. 
 
Act: Districts establish and support 
comprehensive literacy and numeracy programs 
to equip students for success. 

Observe: Districts review student progress and 
support improvements in instructional practice. 

 
Board improvement occurs at the school level through the job-embedded work with School 
Learning Plans. The student achievement component and the well-being components of the 
school learning plan process follow the Professional Learning Cycle. 
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Two key areas of need have been identified in terms of professional learning for our system 
leaders: leading program and developing people (via surveys, meetings, school learning plans). 
Superintendents of Instruction will provide coordinated, strategic, and differentiated support for 
school administrators in both of these areas supported by central program departments.  
 

 
Superintendents of Instruction, in collaboration with the support of program departments, will 
provide coordinated, strategic, and differentiated support for school administrators in: 

- detailed data analysis 
- identification of precision learning goals 
- identification of cohorts of students with the most urgent learning needs. 

 
 

Superintendents of Instruction, with the support of program departments, will provide 
coordinated, strategic, and differentiated support for school administrators in:  

- leading collaborative learning teams 
- leading professional learning in schools 
- supporting effective pedagogy for mathematics learning. 

 
School administrators will lead school improvement efforts in collaboration with their school 
teams through their School Learning Plans, which are grounded in the professional learning 
cycle of “reflect, plan, act, observe”. 
 
Job-embedded professional learning for supervisory officers, system leaders, school 
administrators, teachers, and other professional staff through authentic engagement in school 
and district improvement processes is a characteristic of strong school districts (Strong Districts 
and Their Leadership; Leithwood, 2013). Support for this type of professional learning at all 
levels of the organization will be provided by the central program departments. 
 

       
 

Collaboration across the system, consistency in priorities and expectations, and increases in 
support by system leaders contribute to a coherent instructional guidance system within the 
school district. (Strong Districts and  Their Leadership; Leithwood, 2013). As such, and with all 
educators supporting the development of numerate students, both the central program 
departments and school teams will be working and collaborating intentionally as 
cross-departmental teams in service of student learning.  

 
This year, central departments (Curriculum Services, Learning Support Services, Business and 
Learning Technologies, and the Research, Evaluation and Analytics Division) continue to engage 
in intentional and strategic collaboration at the District level to develop, implement and monitor 
the student learning and well-being objectives in the Board Improvement Plan for Student 
Achievement and  Well-being. Monthly opportunities for school administrators to engage  in 

job-embedded professional learning are being led by Superintendents of Instruction in their work 
with school teams. School administrators are leading improvement efforts in collaboration with 
their school teams through their School Learning Plans, which are grounded in the professional 
learning cycle of “Reflect, Plan, Act, Observe”. New this year, school learning teams will mirror 
the District approach of cross-departmental collaboration by including math leads, ESL lead 
teachers, learning support teachers, digital lead learners and administrators as part of the School 
Learning Plan team. 
 

     
    

 Business and 
Learning 
Technologies 

Curriculum Services 
 

Learning Support 
Services 

 
Program Department 
Collaborators 

System Principals and Vice Principals 

Consultants for 
Integration of 
Technology 
  
Instructional Coach 

Instructional Coaches 
 
Itinerant Teachers 

Learning Support 
Consultants 
 
Itinerant Teachers for 
Assistive Technology 

 
School-based 
Collaborators 

School Principals and Vice Principals 

Digital Lead Learners Math Leads 
 
Math Heads 
 
ESL Leads 

Learning Resource 
Teachers 
 
Learning Support 
Teachers 

Teachers, Early Childhood Educators, Educational Assistants 

 
Program Departments and Schools are also intentionally supported by professional staff from 
the Research, Evaluation and Analytics Division (READ). “Although the pairing of researchers 
with superintendencies is a relatively new practice at the OCDSB, it is having a notable impact 
on both the planning and observing phases of the SLP cycle.” (Measuring Progress on  Learning: 
Report No. 17-085). 
 
 

         

The Board Improvement Plan for Student Achievement and  Well-Being has been informed by 
quantitative data and qualitative evidence of student learning taken from provincial, district and 
school sources of evidence including the OurSCHOOL survey. School Learning Plans have two 
components, which are interrelated: student achievement and well-being.  

School Learning Plans for student achievement are aligned with the provincial and district focus 
on mathematics. The plans are anchored in curriculum expectations and actioned through 
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job-embedded professional learning. Differentiated supports are provided by central 
departments as part of the Renewed Mathematics Strategy.  

School Plans for Well-being focus on the cognitive, socio-emotional and/or physical well-being 
needs of the students, as indicated by data from the OurSCHOOL Survey and other 
school-based sources of data. 

 

         
 

OCDSB students have performed as well as or better than the province in six of 10 areas 
assessed by EQAO, including all three assessments in the junior division. Areas in which 
performance continues to be lower include grade 3 mathematics and grade 9 applied level 
mathematics. Over the past five years, junior mathematics results have been declining. This 
information suggests that mathematics continues to be a priority area of need. 

Detailed quantitative and qualitative district data can be found in the Annual Student 
Achievement Report 2017-2018 and the Measuring Progress on  Learning  Report. 

       
Compared to the OCDSB student population as a whole, students with special education needs 
(excluding gifted; SpEd), English Language Learners (ELLs), students who self-identify as 
Indigenous (FNMI), and students residing in lower income neighbourhoods (SES) continue to 
achieve at lower levels in mathematics. Results for students with special education needs 
(excluding gifted) show the widest gaps in grade 3 and grade 6 mathematics (29% and 28% 
respectively), despite having narrowed these gaps by 2% and 6%, respectively, compared to the 
previous 3-year average gaps. This group is therefore the largest requiring support. Provincial 
and district data indicate that students with a learning disability form the largest cohort within the 
special education umbrella and should be able to achieve success given the appropriate 
support, indicating that a continued focus on intentionally supporting this group is warranted. 
 
Results for ELL students show the widest gap in grade 9 applied mathematics (15%) and for 
students who identify as Indigenous there is evidence of gap widening on both the junior and 
grade 9 applied level mathematics assessments. Our SES data indicates a decreased gap in all 
assessment areas in mathematics, compared to the previous three-year average. By focusing 
on understanding the learning profiles of students as a starting point, schools are able to utilize 
precision, evidence-based instructional strategies to provide appropriate support and 
personalize learning. 

  
Schools will develop a well-being goal as a component of the School Learning Plan based on 
evidence from the school community and OurSCHOOL data. OurSCHOOL student and parent 
surveys are conducted in alternating school years and are a measure of school climate. In 
addition, all schools will develop a Bullying Prevention and Intervention Plan as required by 
OCDSB Policy and Procedure, serving as companion to the School Learning Plan. 
 
Results from the bi-annual OurSCHOOL parent survey, last conducted in 2015-2016 show an             
increase in participation by parents, and that parents continue to agree that these statements              
describe  OCDSB schools. 

 
Results from the 2016-2017 OurSCHOOL student survey show that in Grades 4-6, students 
reported that incidents of “bullying and exclusion” are on the rise and rates are higher than the 
Canadian norm. At the same time, the proportions of students reporting feeling “safe at school” 
and/or a “positive sense of belonging” are on the decline with rates being lower than the 
Canadian norm. The same indicators either meet or exceed the Canadian norms for Grades 
7-12, identifying Grades 4-6 as a priority for consideration when developing Bullying Prevention 
and Intervention Plans.  
 
The next OurSCHOOL school climate survey will be conducted with parents in 2017-2018 and              
students in 2018-2019. 
 

   
As informed by multiple sources of data, including the Annual Student Achievement Report 
(ASAR), the Measuring Progress on Learning Report, the Board Improvement Plan for Student 
Achievement and Well-being 2016-2017, as well as the OurSCHOOL data, central departments 
and senior staff have collaborated to develop the 2017-2018 Board Improvement Plan for 
Student Achievement and Well-Being. The data and evidence continues to support focused 
improvement goals in three key areas 2017-2018: 
 
The goals are: 

Mathematics Building Strong Foundations  Well-being 

 
● To improve student 

achievement in grade 3 
mathematics and grade 
9 applied mathematics 

 
● To improve 

achievement outcomes 
for English Language 
Learners. 

 

 
● To decrease reported 

incidents of bullying, 
increase students’ 
sense of belonging and 
build socio-emotional 
skills beginning with our 
youngest learners in 
support of the OCDSB 
Exit Outcomes. 

 
Equity, as activated through the student learning profile, is situated at the center of our collective 
work, both in system-level professional learning sessions, and through the School Learning Plan 
process. This allows for the focus on personalized learning as it connects to: 
 

• Effective use of data 

• Planning and assessment 
• Healthy classroom 

environments 

• Daily, weekly, annual transition 
planning for students 

• Exit Outcomes 
 

 
These core elements will inform the design of all professional learning related to the three key 
improvement goals. 
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The Board Improvement Plan for Student Achievement and Well-being will be supported 
provincially by the System Improvement Learning Cycle (SILC) process that moves toward an 
intentional, collaborative and reciprocal approach to supporting district school board needs. The 
SILC is an evolution of the Board Improvement Plan for Student Achievement and mirrors the 
OCDSB professional learning cycle currently used for both Board Improvement and School 
Learning Plans (Reflect, Plan, Act, Assess cycle). Regional provincial SILC teams will engage in 
co-planning and co-reflecting dialogues about the Board Improvement Plan for Student 
Achievement and Well-being with district staff throughout the year. This model reflects the 
research on effective districts and organizational improvement processes by supporting the 
focus on key priorities, identifying precise plans of action, implementation, and monitoring of 
impact. 

The following chart identifies the improvement goal, the strategies and actions which will support 
attainment of the goal, and indicators of success for each improvement goal. Indicators of 
success have been derived from the School Effectiveness Framework, 2013. The same 
indicator may appear more than once. 

The following School Effectiveness Framework indicators are utilized as indicators of success 
and are defined in the chart: 1.2, 2.4, 2.5, 3.1, 3.2, 4.2, 4.5, 4.7, 6.1, and 6.4. The Quality 
Program Indicators for the Early Years will also serve as success criteria. 
 
Sources of evidence to assist in on-going monitoring of implementation are listed, and may also 
appear more than once in the plan. The data collected through the sources of evidence will be 
deliberately used to inform decisions about next steps in improvement planning. 
 
The Board Improvement Plan for Student Achievement and Well-being reflects what we know 
about being intentional and precise in identifying key areas of focus that we can monitor to 
assess impact on student learning. 
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Provide K-12 Numeracy Networks for 
school-based teams, with content 
focused on identified learning needs 
for primarymathematics and grade 9 
applied mathematics 
 
Provide instructional coach support in 
all Intensive Support schools  
 
Expand the EOSDN Math Project – 
Math and Learning Disabilities 
 
Facilitate Cross Panel Math Networks 
grades 7-10 
 
Provide EQAO networks for 
teachers new to grades 3 and 6 
 
Facilitate Planning and 
Assessment Networks (secondary 
mathematics) 

samples, mathematical 
representations of 
thinking, running 
records, class profile is 
shared as a catalyst 
for professional 
dialogue). SEF 2.4 

 

Cards from networks 
 
Report from the EOSDN Math 
Project 

 
 

Build leader capacity to 
support school 
improvement through 
effective use of data, 
focused goals, and 
mathematics pedagogical 
knowledge 

Provide superintendency-based 
support for the School Learning Plan 
 
Provide principal and vice principal 
Professional Learning on data 
analysis  
 
Engage principals and vice principals 
in learning with their school teams in 
K-12 Numeracy Networks, EOSDN 
Math Project, Cross Panel Math 
Networks 

❖ School leaders are 
engaged in professional 
learning with staff. SEF 2.4 

 

School Learning Plans: Initial 
Submissions 
 
Documentation, Live Journals and 
Exit Cards from Professional 
Learning and  Superintendency 
meetings  

 

IMPLEMENTATION AND MONITORING OF IDENTIFIED PRIORITIES 

MATHEMATICS 
KEY DATA OBSERVATION –OCDSB performance on the most recent assessments of mathematics have declined in all areas, most notably 
in the primary division and in grade 9 applied level courses.  These are also the assessment areas in which OCDSB performance lags behind 
the province. 

GOAL 
To improve student achievement in grade 3 mathematics and grade 9 applied mathematics. 

Strategies  Actions Indicators of Success Sources of Evidence 
Focus on mathematics in 
School Learning Plans  

Every School Learning Plan will 
include a goal with a mathematics 
focus, including a clear curricular goal, 
evidence-based instructional strategy 
and identified marker students  

❖ Numeracy specific 
concepts are explicitly 
used to deepen student 
learning and 
understanding in all 
subjects. School 
Effectiveness 
Framework (SEF) 4.2 

School Learning Plans: Initial 
Submissions and Reflective 
Summaries 

Use marker students for 
focused monitoring and 
assessment of progress 

Schools will identify marker students 
and develop  learner profiles (e.g. 
English Language Learners, Students 
with a Learning Disability) 

❖ Student learning profiles, 
IEPs and/ or portfolios are 
current and used to support 
and monitor student 
learning. SEF 4.7 
 

❖ Evidence of student 
learning (e.g., writing 
samples, mathematical 
representations of thinking, 
running records, class 
profile is shared as a 
catalyst for professional 
dialogue). SEF 2.4 

School Learning Plans: Initial 
Submissions and Reflective 
Summaries  
 
Classroom assessments, pedagogical 
documentation and Individual 
Education Plans (IEPs)  

Increase educator math 
knowledge and 
pedagogical expertise 

Provide mathematics and numeracy 
focused professional development on 
Professional Activity Days (October, 
February) 
 
Invest in professional learning and 
capacity building of math lead learners 
in every school 

❖ Numeracy specific 
concepts are explicitly 
used to deepen student 
learning and 
understanding in all 
subjects. SEF 4.2 

❖ Evidence of student 
learning (e.g., writing 

School Learning Plan: Impact and 
Next Steps Statements 

Planning and Reporting for Improving 
Student Achievement (PRISA) and 
(Achieving Excellence in Applied 
Courses (AEAC) reports 
 
Documentation, Live Journals and Exit 
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Increase parent 
engagement in student 
learning of mathematics  

Hold workshop at Parent Conference 
 
Promote parent math resources on 
District website 
 

❖ Targets and achievement 
results are communicated to 
the school community both 
to build public confidence 
and to engage parents in 
supporting student learning 
and achievement. SEF 6.1 

❖ A variety of forums and 
supports are available at the 
school and in the community 
(e.g., curriculum evenings, 
workshops, guest speakers) 
to deepen parents’ 
understanding of the 
teaching, learning and 
assessment processes. SEF 
6.4 

School Learning Plan: Initial 
Submissions 
 
Attendance at Parent Conference 
 
Website traffic data of online parent 
resources 

 
BUILDING STRONG FOUNDATIONS FOR ENGLISH LANGUAGE LEARNERS 

KEY DATA OBSERVATION – Results show that, for the most part, students who did not meet the provincial standard in mathematics were 
more likely to be an English Language Learner, have special education needs (excluding gifted), report their home language being something 
other than English, and have entered our Board during the year of the assessment.  

GOAL 
To improve achievement outcomes for English Language Learners. 

Strategies  Actions Indicators of Success Sources of Evidence 
Develop effective use of 
the STEP document in 
planning and assessment, 
and ensure 
accommodations and/or 
provisions are in place for 
all English Language 
Learners 
 

Gather baseline data on STEP levels 
in order to monitor changes over time  
 
Develop Training Module to support 
collaborative use of STEP tool for 
educators  
 
Support Secondary Step 3 ELLs 
through planning and assessment 
across the curriculum (PACE) 
 

❖Students whose culture/first 
language differs from the 
culture/ language of instruction 
are intentionally supported in 
order to be able to access the 
intended learning. SEF 4.5 
 
❖ Student achievement 
information is collected 
through common assessment 
tools identified by the district 
and/or school, analyzed and 
shared as part of the 

Number of students at each STEP 
level who are accessing provisions on 
provincial assessments 

 
Student Achievement Data - Report 
Cards and EQAO (for ELLs) 

 
Number of students progressing by 
one STEP per year  
 
Documentation and Exit cards from 
PACE networks  

Provide focused support through 
itinerant teachers and instructional 
coaches in all schools 
 
 

assessment for learning 
process. SEF 1.2 
 

 
SUPPORTING STUDENT WELL-BEING 

KEY DATA OBSERVATION –  In the 2016-2017 OurSCHOOL data, students in grades 4-6 reported incidents of bullying and feelings of being 
excluded are on the rise and rates are higher than the Canadian norm. At the same time, the proportions of students reporting feeling safe at 
school and/or a positive sense of belonging are on the decline with rates being lower than the Canadian norm. (See Appendix A) 

GOAL 
To decrease the number of reported incidents of bullying, increase students’ sense of belonging and build socio-emotional skills beginning with 

our youngest learners in support of the OCDSB Exit Outcomes.  
Strategies  Actions Indicators of Success Sources of Evidence 

Use School-based 
OurSCHOOL data to 
inform Bullying Prevention 
and Intervention Plan 

Analyze school-based data, in 
comparison to District data and 
Canadian norms, to respond to 
school-based needs regarding 
bullying prevention and feelings of 
belonging 

❖ Safe and Accepting Schools 
Teams develop and update 
strategies to maintain and 
improve the school climate e.g., 
bullying prevention and 
intervention plans. SEF 2.5 

Bullying Prevention and Intervention 
Plans are clearly aligned with data 
 
OurSCHOOL data 

Raise awareness of and 
implement Culturally 
Responsive and Relevant 
Pedagogy (CRRP) 

Use Equity Continuum to support 
School Plans for Well-being  
 
Develop inquiry related to one of the 
tenets of CRRP 
 
Implement revised Social 
Studies/History and Geography 
Curriculum Grades 4-10 (Indigenous 
perspective), beginning with grades 9 
and 10 
 
First Nations Inquiry: Share best 
practices for transitions to support 
movement to secondary and 
postsecondary 

❖ Students and educators 
work together to build a 
collaborative and safe learning 
environment, free from 
discriminatory bias and 
systemic barriers. SEF 3.1 
❖Job-embedded and 
inquiry-based professional 
learning builds capacity, informs 
instructional practice and 
contributes to a culture of 
learning. SEF 2.4 
❖ Students’ cultures, 
perspectives, interests and 
achievements are reflected in 
their learning environment. 
SEF 3.2 

Impact Statements from School 
Plans for Well-being  
 
Report on CRRP Inquiry 
 
Documentation, Live Journal  and 
Exit Cards from networks; feedback 
from the end of semester 2 
 
Educator reports of increased 
capacity to support indigenous 
learners  
 
Student feedback  
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Develop socio-emotional 
skills with a focus on 
self-regulation at the 
Kindergarten level 

Support development and monitoring 
of School Learning Plans: Well-being 
 
Kindergarten networks which 
integrate professional learning about 
self-regulation  
 
Staff Meeting Presentations K-12 on 
Self-Regulation 
 
Develop resources to support 
instruction of the OCDSB Exit 
Outcomes 
 
Pilot “Mindmasters” program across 
two superintendencies in 
Kindergarten 
 
Support parent learning through 
Speaker Series 
 

❖ Educators and students 
collaborate to create a positive 
learning environment in the 
classroom and school that 
maximizes engagement, 
achievement and well-being. 
SEF 3.2 
❖ (Students) demonstrate 
confidence, resilience, 
self-regulation and 
self-efficacy in their capacity to 
learn and succeed. SEF 3.1 

School Learning Plans: Impact 
Statements 
 
Documentation and Exit Cards from 
Networks 
 
Feedback from School Staff  

 
Evaluation from Pilot  
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Report on CRRP Inquiry 
 
Documentation, Live Journal  and 
Exit Cards from networks; feedback 
from the end of semester 2 
 
Educator reports of increased 
capacity to support indigenous 
learners  
 
Student feedback  
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